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‘SAFE, RESPECTFUL and READY’

This policy and our practice have been hugely inspired and influenced by the book ‘When the Adults Change, Everything Changes’ by Paul Dix (2017).

“Schools that believe children should get what they deserve respond to poor behaviour differently to schools that believe children should get what they need” 
Paul Dix, ‘When the adults change, everything changes’ (2017)

Philosophy and Aims
At High Meadow Community School, we promote a positive, inclusive culture where high standards of behaviour enable pupils to learn without disruption and feel safe, supported and respected. We recognise that behaviour is closely linked to pupils’ emotional wellbeing and sense of belonging, and we are committed to creating an environment in which all children can regulate their emotions and engage successfully in learning.
Strong, respectful relationships between staff and pupils are at the heart of our behaviour approach and are fundamental to safeguarding and inclusion. Staff are expected to know pupils well, respond with consistency and care, and use relational approaches to prevent escalation and support positive behaviour choices.
Behaviour expectations, routines, sanctions and rewards are clear, proportionate and consistently applied. They reflect our school values and ensure that all pupils, including those with additional or complex needs, are supported to succeed and feel part of the school community.
Our behaviour approach is rooted in inclusion. We recognise that behaviour difficulties can reflect barriers to learning, wellbeing or attendance. Our systems are designed to reduce these barriers, promote belonging and support pupils to remain engaged in school. We recognise that behaviour difficulties and attendance concerns are often linked. Where pupils struggle with behaviour, we also consider their engagement, emotional wellbeing and attendance patterns, and provide joined-up support to reduce barriers and promote sustained school attendance.
We believe that positive relationships between staff and pupils are essential and the most important factor in good behaviour management; we expect staff to prioritise creating and maintaining these relationships with all children. We use consistent rules, sanctions, and rewards in line with school values and therefore expect these values to be evident at all times. 
Staff must be fair, consistent, and responsive to individual needs, while maintaining clear boundaries and control to ensure a safe environment. Equally, staff should be approachable, kind, and supportive—acting as guides and mentors rather than enforcers of punishment. It is vital that children understand and believe that staff are there to help, support, and guide them.
When challenges arise, staff are expected to seek support to improve relationships and outcomes with individual pupils or groups. This collaborative approach ensures that every child has the opportunity to thrive.
This policy provides clear guidance for staff and information for parents and governors, promoting safe, respectful, and kind behaviour across the school. The procedures outlined ensure a consistent approach to behaviour management, helping all stakeholders understand our ethos and expectations. We also recognise that some pupils may require a personalised approach due to specific social, emotional, or learning needs. In such cases, adaptations to the standard procedures will be made in consultation with a member of the Senior Leadership Team.
At High Meadow Community School, we firmly believe that:
· Every child has the right to learn.
Children need a safe and secure environment where their learning is uninterrupted by unacceptable behaviour. This enables each child to achieve their full potential.
· Every teacher has the right to teach.
Teachers require a stimulating and supportive environment that fosters the development of self-confident, independent learners.
We recognise that the vast majority of children at High Meadow self-regulate their behaviour effectively and consistently demonstrate safe and positive conduct without the need for reminders. 
Our aim is to celebrate and encourage these children while providing tailored support to those who may find it challenging to maintain safe behaviour at all times. We are committed to helping every child understand, manage, and improve their behaviour to ensure a positive and productive learning environment for all.
Ultimately, we recognise that…
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Our Commitment to Achieving Policy Aims
To support the aims of this Behaviour Policy, High Meadow Community School is committed to providing:
· A Positive Working Environment for Staff
We aim to create a school culture where all staff feel happy, supported, and motivated to work with pupils, helping them to reach their full potential.
· High Expectations for All
We uphold high standards for both pupils and staff, fostering a culture of excellence, respect, and personal responsibility.
· A Broad, Balanced and Relevant Curriculum
Our curriculum is designed to meet the diverse needs of all learners, promoting academic achievement alongside personal growth.
· Enriching Experiences
We provide meaningful opportunities—including our 30 Memorable Moments and wide range of trips—to support pupils’ spiritual, moral, social, and cultural development.
· Support and Professional Development for Staff
All staff are offered ongoing support, guidance, and training to ensure they are equipped to meet the needs of every child effectively and confidently.
· Strong Community Links
We actively foster and maintain relationships with our wider community, recognising the importance of collaboration in enhancing pupils’ learning and wellbeing.
These aims are summarised in our Written Statement of Behaviour Principles – appendix 1
Legislation and statutory requirements: 
The policy is based on advice from the Department for Education (DfE) on
· Behaviour and discipline in schools
· Searching, screening and confiscation at school
· The Equality Action 2010
· Keeping Children Safe in Education
· Use of reasonable force in schools
· Supporting pupils with medical conditions at school
· Section 89 (1) of the Education and Inspections Act 2006

Definitions of Misbehaviour
Misbehaviour refers to actions that disrupt the positive and safe learning environment of the school. These include:
· Disruption during lessons, in corridors between lessons, and at break and lunchtimes.
· Displaying a poor attitude towards learning or school community.
· Failing to follow instructions given by any adult in the school.
· Using unkind, inappropriate, or disrespectful language towards others.
Definition of Serious Misbehaviour
Serious misbehaviour involves repeated or severe breaches of school rules that significantly disrupt the safety, wellbeing, or learning environment at school or beyond. These behaviours require a firm and consistent response, including possible sanctions such as suspension or permanent exclusion, depending on severity and context.
 Examples include:
· Repeated breaches of the school rules despite prior interventions.
· Any form of bullying, including physical, verbal, or cyberbullying.
· Use of swearing or offensive language.
· Deliberate damage to school property or the personal property of others.
· Sexual violence or sexual assault, defined as intentional sexual touching without consent.
Sexual harassment, including but not limited to:
· Unwanted sexual comments.
· Sexual jokes, taunting, or derogatory remarks.
· Physical behaviours such as inappropriate touching or interference with clothing.
· Online Sexual Harassment:
· Unwanted sexual comments or messages, including on social media.
· Sharing nude or semi-nude images or videos without consent.
· Distribution of unwanted explicit content.
· Vandalism:
· Deliberate damage or defacement of school or personal property.
· Theft:
· Taking property belonging to the school or others without permission.
· Fighting:
· Physical altercations between pupils.
· Smoking:
· Use or possession of cigarettes, tobacco, or related products on school premises or during school activities.
· Discriminatory Behaviour:
· Racist, sexist, homophobic, or other forms of discriminatory language or actions that undermine the dignity of others.
Possession of Prohibited Items
Possession of certain items is strictly forbidden due to the potential harm they pose to the school community. These include but are not limited to:
· Knives or weapons of any kind.
· Alcohol.
· Illegal drugs or substances.
· Stolen items.
· Tobacco and cigarette papers.
· Fireworks.
· Pornographic images.
· Any article that a staff member reasonably suspects has been, or is likely to be, used to commit an offence, cause personal injury, or damage property (including the pupil’s own property).
Bullying 
Definition:
Bullying is the repetitive and intentional harming of one child or group by another child or group, where there is an imbalance of power between those involved.
Key Characteristics of Bullying:
· Deliberately hurtful: Bullying involves actions or words intended to cause physical or emotional pain.
· Repeated behaviour: Bullying is not a one-off incident but occurs repeatedly over time, creating a sustained negative impact.
· Power imbalance: The child or group being bullied finds it difficult to defend themselves due to differences in strength, numbers, status, or other factors.




Bullying can include
	Type of Bullying
	Definition

	Emotional
	Being unfriendly, excluding, tormenting.

	Physical
	Hitting, kicking, pushing, taking another’s belongings, or any use of violence.

	Prejudice-based and Discriminatory
	Taunts, gestures, graffiti, or physical abuse focused on a particular characteristic, including:

	
	- Racial

	
	- Faith-based

	
	- Gendered (sexist)

	
	- Homophobic/biphobic

	
	- Transphobic

	
	- Disability-based

	Sexual
	Explicit sexual remarks, display of sexual material, sexual gestures, unwanted physical attention, comments about sexual reputation or performance, or inappropriate touching.

	Direct or Indirect Verbal
	Name-calling, sarcasm, spreading rumours, teasing.

	Cyber-bullying
	Bullying that takes place online, such as through social networking sites, messaging apps, or gaming sites.


Our Approach:
At High Meadow Community School, we are committed to creating a safe and supportive environment where bullying is not tolerated. We recognise that bullying can have serious effects on a child’s emotional wellbeing, attendance, and learning. We actively work to prevent bullying through:
· Clear communication of our anti-bullying policy to all children, staff, and parents.
· Teaching children about respectful behaviour and how to recognise, report, and respond to bullying.
· Prompt and consistent responses to any reported incidents of bullying, ensuring that children feel heard and supported.
· Working collaboratively with parents, carers, and external agencies where necessary to resolve issues and prevent recurrence.







Reporting Incidents of Bullying at High Meadow Community School
For Pupils, Parents, and Staff:
Initial Concern:
Any concern about bullying should be raised initially with the child’s class teacher. This ensures that the matter is addressed promptly and in a familiar context.

Escalation to Senior Leadership Team (SLT):
If bullying behaviour persists or the concern remains unresolved after discussion with the class teacher, the issue should be escalated to a member of the Senior Leadership Team for further investigation and action. This typically involves referral to the Assistant Headteacher or Deputy Headteacher, who will take responsibility for managing the case and implementing appropriate interventions.

Should the matter still not be resolved satisfactorily, or if the severity of the incident requires it, the Headteacher will be involved to provide additional oversight and decision-making.

Parental Reports:
When parents contact the school with allegations or concerns about bullying, a formal Parent Interview will be conducted. This interview is documented thoroughly to record the details of the conversation, concerns raised, and agreed actions to address the issue.

Documentation and Follow-Up:
All reports and actions taken are recorded systematically to ensure accountability and to monitor the effectiveness of interventions. (Refer to Appendix 5 – Anti-Bullying Strategy for detailed procedures and documentation templates.)
By fostering a culture of respect, empathy, and inclusion, we aim to ensure every child feels safe, valued, and able to thrive at school.











Roles and Responsibilities
The governing board is responsible for:
· Monitoring the effectiveness of this behaviour policy.
· Holding the headteacher accountable for its consistent implementation and impact across the school.
The headteacher is responsible for:
· Reviewing, approving, and ensuring regular updates of this behaviour policy.
· Promoting a positive school environment that encourages exemplary behaviour.
· Ensuring that staff consistently and fairly apply the behaviour policy, including rewards and sanctions.
· Monitoring the implementation of the policy to maintain high standards of behaviour throughout the school.
· Monitoring the behaviour data to identify patterns and any disproportionate impact on pupils with SEND, those eligible for Pupil Premium, or other vulnerable groups. Where patterns emerge, provision and support are reviewed.
· Ensuring that monitoring focuses on impact, not just incidents, including pupils’ sense of safety, belonging and engagement.
All staff members are responsible for:
· Consistently implementing the behaviour policy in every aspect of their work.
· Consistency does not mean identical responses. Staff use professional judgement to apply expectations fairly, making reasonable adjustments where pupils’ needs require them.
· Modelling positive behaviour and respectful relationships at all times.
· Providing personalised support tailored to the individual behavioural needs of children.
· Accurately recording behaviour incidents using the school’s behaviour log system (CPOMS).
· Seeking support from the Senior Leadership Team (SLT) when responding to serious or persistent behaviour issues.
Parents and carers are expected to:
· Support their child in understanding and adhering to the school’s pupil code of conduct.
· Inform the school promptly of any changes in their child’s circumstances that may influence behaviour.
· Engage constructively with the school by discussing any behavioural concerns with the class teacher or appropriate staff in a timely manner.
· Collaborate with the school in supporting behaviour interventions and positive outcomes for their child.










Pupil Code of Conduct
At High Meadow Community School, all children are expected to uphold the following standards of behaviour to help create a safe, respectful, and supportive learning environment:
· Care for one another by showing kindness, empathy, and consideration in all interactions.
· Demonstrate responsibility by being honest, sensible, polite, and accountable for their actions.
· Respect others’ feelings, personal space, bodies, and property at all times.
· Always tell the truth and take ownership of their behaviour and its consequences.
· Reflect on mistakes thoughtfully and learn from them to improve.
· Strive to do their best in all learning and activities.
· Move calmly and quietly around the school to maintain a peaceful environment.
· Show respect for school materials, equipment, and the environment by using them carefully and responsibly.
· Contribute to making our school a safe, happy, and welcoming place for everyone.
We expect children to be caring; respectful and honest at all times.

	CARE 
	RESPECT 
	HONESTY 

	Be Caring 
	Be Respectful 
	Be Honest 

	Help others and do our best work (including for our environment) 
	Have a good opinion of others’ character and ideas 
	Tell the truth and take responsibility for our 
actions 

	Look for opportunities to help others  
 
Give the teacher 100% of 
your attention  

Value your education and express gratitude by engaging positively and giving your best. 
Work hard on all tasks given 
 
Keep our school and 
community clean and tidy 
 
Take care of our own and school property  
	Follow the instructions of an 
adult, first time 
 
Follow instructions without 
answering back 
 
Talk kindly to other pupils  
 
Tidy your workspace, your drawer and your classroom 
	Tell the truth first time, even 
if it’s hard  
 
Use ‘I wish I hadn’t ...’ rather 
than a false denial 
 
Accept responsibility if you make a mistake 
 
Do the right thing, even when no one is looking 




See appendix 2 for age appropriate Code of Conduct Language





Rewards 

Clear and Consistent Behaviour Expectations
· Safe, Respectful, Ready: These core expectations will be clearly described, explicitly modelled, and consistently reinforced across all school settings including classrooms, assemblies, playtimes, and lunchtimes.
· This shared language supports a culture of mutual trust and respect, helping all children understand what constitutes acceptable and safe behaviour.
Unconditional Positive Regard
· All staff will consistently demonstrate unconditional positive regard towards every child and stakeholder, reinforcing a supportive and inclusive environment that fosters emotional safety and wellbeing.
Recognition and Praise
· Verbal and written praise will be regularly given by teachers and other adults to acknowledge good learning, effort, and behaviour.
· Children who demonstrate excellent learning will be encouraged to share their work with peers and staff across the school, promoting a culture of celebration and aspiration.

Home-School Communication
· Positive behaviour and achievements will be communicated proactively to parents and carers via phone calls, face-to-face conversations, or emails, strengthening the partnership between home and school.
Celebratory Assemblies and Awards (fortnightly, for each key stage):
· Shining Stars Assembly Parents are invited to celebrate children nominated for demonstrating one of our ‘Learning Powers.’ Certificates are awarded for these achievements.
· Additional awards include ‘Writer of the Week,’ ‘Maths Mountaineer,’ and ‘Remarkable Reader’ to celebrate academic progress and effort.
· A Head Teacher’s Award is given to one outstanding child in each Key Stage, recognising exceptional contributions or progress.
· Champions of Growth: The Champions of Growth Award is celebrated at the end of each term; it recognises individuals or teams who demonstrate exceptional commitment to personal and collective development, embodying our school’s values of continuous learning and improvement. This award celebrates those who inspire others, contribute positively to our school community, and help everyone grow together every day, in every way.
Class Dojo Rewards
· Every class uses Class Dojo to reward positive behaviour and effort.
· Each Monday, individual children receive a certificate and trophy for their achievements, which they keep for the week.
· Classes with the highest Dojo points per Key Stage receive a collective certificate, encouraging teamwork and shared responsibility.
Attendance Rewards
· Weekly attendance is recognised and rewarded to encourage regular school attendance, supporting the school’s vision of “Every day” learning.


Consequences

Unacceptable Behaviour Choices
At High Meadow Community School, we recognise that children may sometimes make unsafe or inappropriate behaviour choices. However, the following behaviours are unacceptable in our school, classrooms, or online environments and will be addressed promptly and seriously:
· Derogatory comments towards other children, including but not limited to homophobic, racist, or inappropriate sexualised remarks.
· Refusal to follow staff instructions and failure to engage with learning tasks.
· Disruptive behaviours such as calling out, talking back to staff, or interrupting teaching, which hinder the learning of others.
· Distracting behaviours including constant fiddling with equipment, inattentiveness, and talking during lessons, which prevent others from focusing.
· Deliberate off-task behaviour that disrupts classmates who are trying to learn.
· Uncooperative conduct, such as arguing, dominating conversations, or rudeness, which prevents effective collaboration and mutual respect.
· Verbal or physical aggression directed towards children or staff.
· Sexual language or behaviour, including ‘jokes’ or taunting that may be dismissed as ‘banter’ but are unacceptable.
· Physical sexualised behaviour, such as deliberately brushing against others, interfering with clothing, or displaying inappropriate images or drawings.
· Online sexual harassment, including the sharing of nude or semi-nude images or videos, whether consensual or non-consensual.
We are committed to maintaining a safe, respectful, and supportive environment for all children and staff. All incidents of unacceptable behaviour will be managed in line with our safeguarding and behaviour policies, ensuring that victims are supported and that appropriate sanctions are applied where necessary.












Sexualised Behaviour in School: linked to Keeping Children Safe in Education
At High Meadow Community School, we are committed to maintaining a safe, respectful, and supportive environment where all children can learn and thrive. We recognise that child-on-child sexual violence and sexual harassment, whether offline or online, are serious safeguarding concerns and will not be tolerated under any circumstances.   

Our Approach
· Zero Tolerance: Sexual violence and sexual harassment are never acceptable and will always be treated seriously. We do not accept such behaviour as ‘banter’ or a normal part of growing up. All incidents will be addressed promptly and in line with our safeguarding procedures.
· Designated Safeguarding Lead (DSL): The DSL (or deputy) leads the school’s response to any reports or concerns of sexual violence or harassment. Each incident is considered carefully on a case-by-case basis to ensure the safety and well-being of all children involved.
· Support for Victims: We are committed to supporting victims by ensuring they feel safe, heard, and taken seriously, regardless of when they come forward. Abuse occurring online or outside school premises is treated with the same level of seriousness.
· Sanctions and Investigations: Children whose behaviour falls below expectations may face sanctions in line with this behaviour policy, including during ongoing police or social care investigations. We balance disciplinary action with safeguarding priorities.
· Handling Malicious Reports: In cases where reports are found to be deliberately false or malicious, the school will consider appropriate disciplinary action against the individual making the report, while continuing to prioritise safeguarding.

Peer-on-Peer / Child-on-Child Abuse
At High Meadow Community School, we recognise that children can abuse other children, and such abuse can take many forms. Peer-on-peer abuse can occur both inside and outside of school, including online, and can have a significant impact on the safety and well-being of all children involved.
Forms of Peer-on-Peer Abuse
Peer-on-peer abuse includes, but is not limited to:
· Bullying, including cyberbullying, prejudice-based and discriminatory bullying
· Abuse within intimate partner relationships
· Physical abuse such as hitting, kicking, shaking, biting, hair pulling, or other forms of physical harm
· Sexual violence and sexual harassment
· Consensual and non-consensual sharing of nude and semi-nude images and/or videos
· Forcing someone to engage in sexual activity without consent, such as coercing someone to strip, touch themselves sexually, or engage in sexual activity with a third party
· Up-skirting and initiation/hazing-type violence and rituals

Our Approach
· Zero Tolerance: Any form of peer-on-peer abuse is unacceptable and will not be tolerated at High Meadow Community School. We are committed to creating a culture where such behaviour is challenged and addressed promptly.
· Safeguarding and Support: We understand that children who display harmful sexual behaviour (HSB) may themselves have experienced abuse or trauma. Therefore, we ensure that appropriate support is offered to all children affected, whether victims or perpetrators.
· Preventative Intervention: Addressing inappropriate behaviour early is a key intervention to prevent escalation into problematic, abusive, or violent behaviour in the future. Our behaviour policy and safeguarding procedures are designed to respond effectively to such incidents.
· Case-by-Case Response: Each incident of peer-on-peer abuse is considered individually, with the designated safeguarding lead (DSL) or deputy leading the response and ensuring that safeguarding principles, as outlined in Keeping Children Safe in Education (KCSIE) Part 5, are followed.
· Education and Awareness: We promote respectful relationships and a positive school culture where all children understand the importance of consent, respect, and kindness.
· Working with Parents and Agencies: We maintain clear communication with parents/carers and work collaboratively with external agencies, including children’s social care and the police, when appropriate.

Sources
· Keeping Children Safe in Education (KCSIE) 2025, Part 5
· Behaviour in Schools Guidance, DfE September 2022
· Peer-on-Peer Abuse section, KCSIE September 2021 (improved and updated)

What is consent?
Keeping Children Safe in Education – Sexual Violence and Sexual Harassment Policy
High Meadow Community School
Understanding Consent
Consent is about having the freedom and capacity to choose. Key points include:
· A child under the age of 13 can never consent to any sexual activity.
· The age of consent is 16.
· Sexual intercourse without consent is rape.
Sexual Violence and Sexual Harassment
Victims of sexual violence and sexual harassment often experience significant stress and distress. At High Meadow Community School, we ensure that all victims are taken seriously, supported, and kept safe. Staff are trained to recognise that certain groups, such as children with SEND, are at heightened risk and require sensitive, informed responses.


Staff Responsibilities
All staff will:
· Challenge inappropriate behaviours promptly and consistently.
· Make clear that sexual violence and harassment are unacceptable, will never be tolerated, and are not an inevitable part of growing up.
· Avoid dismissing incidents as ‘banter’, ‘just having a laugh’, or ‘part of growing up’.
· Challenge physical behaviours such as unwanted touching or inappropriate gestures, understanding that tolerating these risks normalising abuse.
Forms of Peer-on-Peer Abuse
Staff recognise that peer-on-peer abuse can manifest in various ways, including:
· Sexting and online sexual harassment.
· Gender-based issues, such as girls being sexually touched or assaulted, and boys subjected to hazing or initiation violence.
· Increased vulnerability of children with SEND, who are three times more likely to be abused. Staff will not attribute signs of abuse to a child’s disability without thorough investigation.
Additional Barriers for Vulnerable Groups
· Assumptions that mood or behaviour issues are due to disability rather than possible abuse.
· Children with SEND may be disproportionately affected by bullying without visible signs.
· Communication barriers may hinder disclosure.
· LGBTQ+ children, or those perceived to be LGBTQ+, may face targeted abuse. The school’s response to same-sex sexual violence and harassment is as robust as for opposite-sex incidents.
Sexual Harassment Defined
Sexual harassment includes unwanted conduct of a sexual nature, occurring online or offline, inside or outside school. Examples include:
· Sexual comments, stories, or lewd remarks about appearance or clothing.
· Sexual jokes, taunting, or name-calling.
· Physical behaviours such as brushing against someone deliberately or interfering with clothes.
· Displaying sexual images or drawings.
· Online harassment including sharing nude/semi-nude images, sexualised bullying, upskirting (a criminal offence), coercion, and threats.



Responding to Inappropriate Sexualised Behaviour
If a pupil displays inappropriate sexualised behaviour, the school will assess whether the behaviour is abusive by gathering information from relevant adults.
· If behaviour is inappropriate but not abusive, parents/carers will be engaged to develop a consistent management strategy, consider medical causes, and refer to external agencies if needed.
· If behaviour is abusive, victims will be reassured, supported, and safeguarded.
Support for Victims
· The term ‘victim’ is used in this guidance, but staff respect that some children may not identify with this label.
· Victims are taken seriously, kept safe, and never made to feel responsible for reporting abuse.
· Staff will act on reports from friends or overheard conversations, never assuming someone else will intervene.
· The school’s safeguarding duty applies equally to incidents occurring off-site or online involving school pupils.
· Support decisions consider the victim’s age, developmental stage, wishes, and routine preferences.
· Victims may disclose information gradually; a trusted adult can be appointed to maintain open dialogue.
· Long-term support will be provided in partnership with relevant agencies, and efforts will be made to prevent bullying or harassment linked to reporting.
Support for Alleged Perpetrators
· The terminology used for alleged perpetrators will be considered carefully.
· Support will balance safeguarding the victim with educating and supporting the alleged perpetrator.
· Factors such as age, developmental stage, and possible exposure to abuse or harmful materials will be considered.
· Decisions will be informed by Children’s Services, specialist sexual violence services, and the Police as appropriate.
· The school aims to understand the reasons behind abusive behaviour and reduce recurrence through high-level support.
Working with Parents and Carers
· The school will engage with parents/carers of both victims and alleged perpetrators, tailoring communication to each case.
· Meetings may be virtual, phone, or face-to-face, with the Designated Safeguarding Lead (DSL) and relevant agencies present.
· In extreme cases, exclusion may be considered as a last resort.




Legal Context
· Where a crime is suspected, the police will be informed, including serious violent incidents.
· Sharing nude or semi-nude images of under-18s is a criminal offence as outlined by UK Council for Internet Safety (UKCIS) guidance.
Source: Keeping Children Safe in Education 2025 (Part Five: Child-on-child sexual violence and sexual harassment)
[bookmark: _Toc485292670]

Teachers’ Powers  

What the law allows
Under Sections 90 and 91 of the Education and Inspections Act 2006, teachers have statutory authority to discipline children whose behaviour is unacceptable, who break school rules, or who fail to follow reasonable instructions. This authority extends to all paid staff responsible for children, including Teaching Assistants, unless the Headteacher specifies otherwise.

Key Points on Teachers’ Powers:
· Scope of Authority: Teachers can discipline children at any time while the child is in school or under the charge of the school, including during school visits and residential trips.
· Sanctions: Teachers may impose sanctions or punishments if a child’s behaviour falls below the standard reasonably expected. This includes misbehaviour, rule-breaking, or failure to follow instructions.
· Confiscation: Teachers have the power to confiscate children’s property when necessary as part of behaviour management.
Supportive Systems to Understand and Change Unsafe Behaviour
At High Meadow Community School, we recognise that children may occasionally display unsafe or inappropriate behaviour. Our approach is layered with consequences designed to encourage positive behaviour management and personal responsibility.







Restorative Approach
Our relationship policy prioritises promoting positive relationships over mere rule enforcement. Restorative approaches help build a supportive learning environment where everyone can work together to resolve conflicts and improve behaviour. The approach is based on four core principles:
· Respect: Listening to others and valuing different opinions.
· Responsibility: Taking ownership of one’s actions.
· Repair: Developing skills to identify solutions that repair harm and prevent recurrence.
· Re-integration: Supporting children to resolve issues and remain fully engaged in mainstream education.
All staff are trained to use restorative approaches, applying them especially in low-level conflicts such as friendship issues, disputes over games, running indoors, or not responding to reasonable adult requests.

Restorative Approach Process
Restorative enquiries follow a structured process in a calm, private space, ensuring respectful communication:
· Only one person speaks at a time.
· No interruptions.
· Respectful listening.
· Confidentiality maintained, with exceptions for safeguarding disclosures.
· Mediation is paused if participants become angry or uncooperative.
Questions Asked:
EYFS and Key Stage 1:
· What happened?
· Who has been harmed and how?
· What needs to happen to put things right and prevent it happening again?
Key Stage 2:
· What do you think happened?
· How did you feel then?
· What were you thinking?
· How do you feel now?
· What are you thinking now?
· Who has been affected?
· What needs to happen to fix this?


If incidents persist or escalate, a restorative conference involving all affected parties may be convened. Actions to repair harm will be meaningful, reasonable, and agreed upon by all participants.

Additional Considerations
· Consequences are never linked to curriculum tasks (e.g., writing lines, reading, or times tables).
· Parents will be informed when their child has been harmed and, where appropriate, when their child has caused harm.
· It is emphasised to parents that the situation was resolved through restorative means, ensuring closure and mutual understanding.

This approach aligns with the OFSTED framework’s emphasis on positive behaviour management, safeguarding, and promoting personal development through respectful and inclusive strategies.




























Disruptive Behaviour in the Classroom or Playground – Process and Procedures

While the behaviour policy provides a clear and consistent framework, staff may exercise professional judgement and flexibility where appropriate, particularly in response to individual needs or circumstances.

What counts as disruptive behaviour?
· Disturbing other pupils
· Stopping the teacher from teaching
· Being rude to an adult
· Getting out of your seat and disrupting the class
· Not listening to instructions
· Shouting out

If children demonstrate disruptive behaviour
Stage 1 – Teacher Response
1st Incident
· Verbal warning
2nd Incident 
· EYFS & KS1: Miss 5 minutes of break or lunch
· KS2: Miss 10 minutes of break or lunch
3rd Incident 
· Teacher informs parents of the behaviour at the end of the day collection or a phone call if children are in after school club

Stage 2 – Phase Leader Response
If behaviour continues to be disruptive in the classroom
1st Incident
· Pupil is asked to move to an independent, designated work space in the classroom 
· This is followed by a restorative conversation with the class teacher after the lesson
· Any work not completed will be done as homework, if there isn’t time within the lesson
2nd  Incident 
· Teacher informs Phase Leader who will speak to the pupil. 
· Teacher informs parents that their child has been referred to Phase Leader
· Following the pupil meeting with the Phase Leader, PL will consult with the teacher to make a decision as to whether the pupil requires a ‘class based’ behaviour support plan (details in appendix 3) 
· Targets will be agreed by PL and Teacher; teacher will share the targets with parents. 
· Close home-school conversations to take place to report progress against targets in place
· SLT informed and logged on CPOMS
· SENCO informed to check for unmet needs

Stage 3 – Assistant Headteacher Involvement
Following the implementation of a class based behaviour support plan, teacher to keep AHT informed regarding progress of behaviour. If there is no change in behaviour then the AHT will
· meet with the child
· meet with parents
· SENCO informed for further support


Deputy Headteacher Involvement
· The Deputy Head will meet with the child and parents to discuss the ongoing concerns and agree clear expectations moving forward.
· Parents will receive a formal letter advising that their child’s behaviour has become a cause for concern and that they are at risk of being placed on a formal Behaviour Support Plan if improvements are not seen.
· A short monitoring period will follow to provide the child with an opportunity to demonstrate improved choices and meet expectations consistently.
· If behaviour does not improve, the child will then be placed on a formal Behaviour Support Plan, which includes completion of a daily ‘promise’ sheet (see Appendix 5) and weekly review meetings with the class teacher and/or Deputy Head. These reviews may involve parents and the child.
· Continued or serious breaches of expectations will result in further sanctions in line with the Behaviour Policy, which may include suspension.


Headteacher Involvement
The Headteacher will meet with the pupil to discuss the ongoing concerns about their behaviour, reinforce expectations and explain that their behaviour now requires more formal support.

· Parents will be informed in writing that their child is being placed on a formal Behaviour Support Plan (see appendix 5).
· The formal plan will include clear, non-negotiable expectations and the completion of a daily ‘promise’ sheet (see appendix 5.1), alongside regular review meetings with school leaders to monitor progress and provide support. Children will also receive a copy of our ‘Expectations Reminder’ (Appendix 5.2) to provide them with a clear visual guide to expected behaviours and to support them in making positive, independent choices.
· The Behaviour Support Plan makes clear that failure to follow expectations or repeated disruption will result in stepped consequences, which may include suspension.
· Continued serious or persistent breaches of the Behaviour Policy may lead to further escalation, including suspension or, as a last resort, permanent exclusion.
· Leaders will monitor behaviour data to identify patterns and any disproportionate impact on pupils with SEND, those eligible for Pupil Premium, or other vulnerable groups. Where patterns emerge, provision and support will be reviewed and adjusted accordingly.
The Behaviour Support Plan would include very clear, non-negotiable expectations and stepped consequences:
Verbal Warning: First reminder – immediate opportunity to correct behaviour
• First Tick: This will follow the teacher having to give a second reminder, which provides a second opportunity to correct behaviour
• Second Tick: This will follow the teacher having to give a third reminder, which provides a third opportunity to correct behaviour 
PLEASE NOTE: NO FURTHER REMINDERS GIVEN. FOLLOWING THE SECOND TICK (WHICH HAS PROVIDES 3 OPPORTUNITIES FOR THE CHILD TO CORRECT THEIR BEHAVIOUR) ANY FURTHER DISRUPTION OR INAPPROPRIATE BEHAVIOUR TOWARDS ADULTS OR CHILDREN WILL RESULT IN AN IMMEDIATE SUSPENSION.

Movement through stages is flexible and responsive. Pupils may move between stages depending on progress, need and context, and additional support may be introduced at any point.


Inappropriate Behaviour on the Playground 

Disrespecting Staff Instructions
· Refusing or failing to follow reasonable instructions from playground supervisors.
Exclusionary Behaviour
· Intentionally leaving others out of games or activities.
Rough Play
· Playing in a way that causes harm or distress to others, even if not intended.
Inappropriate Use of Equipment
· Using playground equipment unsafely or in a way it is not designed for.

Response to Behaviour Within the Same Lunchtime
1st Incident – Verbal Warning
· A clear, calm reminder of the expected behaviour and why it matters.
· Reinforce school values and playground rules.
· Ensure the child understands what will happen if behaviour continues.

2nd Incident – Time Out from Play
· The child spends 10 minutes standing with an adult.
· Staff briefly discuss what happened, how it affected others, and how to improve.
· Positive expectations are reinforced; support is offered where needed.

3rd Incident – Extended Loss of Lunchtime 
· The child remains with the staff member for the rest of lunchtime.
· The incident is logged on CPOMS.
· Class teacher informs parents 

Repeated Incidents Across One Week
Referral to AHT
· The child meets with the Assistant Headteacher during Friday Reflection time.
· Class teacher informs parents at the end of the school day or through a phone call

Assistant Headteacher Response
Following the discussion with the child:
· Parents will be contacted.
· A consequence will be put in place relating to lunchtime or playtime access.
· Possible adjustments may include:
· Shortened playtimes
· Additional responsibilities at lunchtime
· Supported or supervised play
· Play on a different playground to their peers


All incidents are recorded on the school’s safeguarding platform, with actions and follow-up documented in accordance with school procedures.
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Extreme Behaviour – in the classroom or on the playground
This includes: 
Physical Aggression
· Hitting, kicking, pushing, or any form of physical violence towards another child.
Verbal Abuse
· Swearing, shouting, or using offensive language towards peers or staff.
Unsafe Play
· Engaging in dangerous activities that risk injury to self or others (e.g., climbing on unsafe structures, throwing objects).
Damaging School Property
· Deliberate vandalism or misuse of playground equipment or school property

	When the incident occurs
	Actions to be taken

	· the member of staff who witnessed the incident or to whom the incident was reported must complete a detailed statement outlining exactly what they observed.
· The staff member should also record, verbatim statements, from each pupil involved or who witnessed the incident, ensuring accuracy and fairness.
· All statements and relevant information must be logged promptly and saved securely on CPOMS to maintain a clear and accessible record.
· The incident must then be escalated immediately to a senior leader—either the Assistant Headteacher (AHT), Deputy Headteacher, or Headteacher—for further investigation and appropriate action.
· Senior leaders will review the information, consider any safeguarding concerns, and determine the next steps, including pastoral support or disciplinary measures as appropriate.
· This process ensures compliance with safeguarding requirements and supports a fair, transparent, and consistent approach to managing behaviour incidents.

	· Speak individually with all children involved to confirm the facts and context of the incident.
· Take appropriate action for the perpetrator, which may include sanctions, restorative conversations, or support interventions.
· Log all information and actions on CPOMS to maintain a secure and comprehensive record.
· Teacher to contact parents to inform them that a member of SLT will be in touch following further investigation.
· A suspension may be necessary depending on the seriousness of an incident or a pattern of previous behaviours. Suspension will always be used as a last resort.









Internal Exclusions
At High Meadow Community School, our Relationship and Behaviour Policy provides for the use of internal exclusions as a strategy to manage disruptive, unsafe, or uncooperative behaviour. Internal exclusions involve temporarily placing a child away from their peers in a designated area within the school to allow reflection and ensure the safety and well-being of all children. Internal exclusion is used to support regulation, reflection and safety, and is always accompanied by restorative work and reintegration planning.
Examples of internal exclusions include, but are not limited to:
· Playtimes and break times to be provided, but at an alternative time to the pupils’ usual peers
· The pupil may be asked to work with a different member of the school staff 
· Missing Forest School sessions
The duration and conditions of an internal exclusion are determined by staff based on the nature and severity of the incident. During this time, children will be engaged in constructive activities designed to support positive behaviour and learning.
Parental Support and Expectations
Parents and carers are expected to support the school’s Relationship and Behaviour Policy fully. In cases involving internal exclusions, parents do not have the authority to remove their child from school during the internal exclusion period (e.g., break, lunchtime, or withdrawal from lessons or activities) to avoid the sanction.
The governing body upholds the school’s procedures and will not tolerate any attempts by parents to undermine the school’s approved Relationship and Behaviour Policy, which aligns with legal requirements and best practice.
Fixed Term Exclusions
Legal Authority and Scope
Only the Headteacher has the authority to exclude a child from school on disciplinary grounds. Fixed term exclusions may be issued for one or more fixed periods, up to a maximum of 45 school days within a single academic year. These fixed term exclusions do not need to be continuous and can be issued as separate incidents.
Extension and Conversion
In exceptional circumstances, such as when new evidence emerges, a fixed term exclusion may be extended or converted into a permanent exclusion. This decision must be made carefully, in line with the school’s behaviour policy and the principles of fairness, reasonableness, and proportionality.
Lunchtime Exclusions
Children whose behaviour is disruptive during lunchtime may be excluded from the school premises for the duration of the lunchtime period. These lunchtime exclusions count as half a school day for the purposes of exclusion monitoring and governance procedures.





Behaviour Outside School
The behaviour of children outside of school premises, including on the way to and from school, during school-organised activities, or when identifiable as a child of the school, may be considered grounds for fixed term exclusion. The Headteacher’s professional judgement, guided by the school’s published Behaviour Policy, will determine whether exclusion is appropriate in such cases.
Key Principles
· Fixed term exclusions are used as part of a wider behaviour management strategy to maintain a calm, safe, and supportive learning environment.
· The school will ensure that children receive appropriate educational provision during any period of exclusion, which can be accessed from the class Padlet page.
· Parents will be notified promptly with clear reasons for the exclusion and information on the next steps.
· The school will work collaboratively with parents and external agencies to support children’s positive behaviour and successful reintegration after exclusion.
Sources:
· Behaviour in Schools (DfE, September 2022)
· Suspension and Permanent Exclusion from maintained schools, academies and pupil referral units in England (DfE, September 2023)
· Exclusion from maintained schools, Academies and pupil referral units in England: A guide for those with legal responsibilities in relation to exclusion (DfE)
Guidance on Reintegration After Fixed Term Exclusion
1. Reintegration Meeting
Arrange a meeting with the child, parents/carers, and relevant staff (e.g., class teacher, SENCO, pastoral lead) soon after the exclusion period ends. The aim is to:
· Discuss the reasons for exclusion and ensure the child understands expectations.
· Agree on clear, achievable behaviour targets.
· Identify any additional support or adjustments needed, particularly for children with SEND or other vulnerabilities.
2. Behaviour Support Plan
Develop or update a personalised behaviour support plan that includes:
· Positive reinforcement strategies.
· Clear consequences and rewards.
· Regular monitoring and review dates.
3. Ongoing Communication
Maintain open communication with the family to monitor progress and address any concerns promptly.
4. Additional Support
Consider referrals to external agencies or specialist support if behaviour challenges persist.
5. Promoting Positive Relationships
Encourage positive peer and staff relationships through restorative approaches and social-emotional learning activities.






Further support if required
At High Meadow, we operate with the foundational belief that “all behaviour is communication.” We consistently ask ourselves, “What is the child trying to communicate?” We recognise that each child is unique, with their own individual needs and experiences, meaning that behaviour will manifest differently in every case.
· Nurture Provision Access:
While all classrooms at High Meadow embody our nurturing ethos, some children may require additional support through our Nurture provision. This support may be accessed on an ad-hoc basis, particularly in response to unforeseen circumstances affecting a child’s wellbeing, such as bereavement, family breakdown, or traumatic events.
· Specialised Support and Assessment:
Children requiring more targeted support will be identified and assessed to address specific developmental gaps. These children will follow a short-term, personalised timetable within the Nurture provision, designed to support their emotional and social development before reintegration into their mainstream classroom.
· Identification and Additional Emotional Support:
Class teachers play a vital role in identifying children who may need extra emotional support. When concerns arise, a Cause for Concern form is completed to initiate further support. This may lead to interventions such as play sessions, play therapy, Lego therapy, or counselling, tailored to the child’s needs.
· Social and Emotional Plans (SEPs):
Children requiring ongoing support will have Social and Emotional Plans (SEPs) developed collaboratively by the class teacher. These plans set clear, achievable targets and strategies to support the child’s wellbeing and behaviour. SEPs are reviewed regularly—at least every half term—with the child, their parents, and members of the Senior Leadership Team. They remain flexible and can be adapted at any time to meet changing needs.


[image: ]
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This approach ensures that our response to behaviour is always compassionate, personalised, and proactive, supporting every child to thrive emotionally, socially, and academically within our school community.






Appendix 1: Written Statement of Behaviour Principles

1. Every child has the right to feel safe, valued, and respected, and to learn free from disruption caused by others.
2. All children, staff, and visitors are entitled to an environment free from any form of discrimination, ensuring equality and fairness at all times.
3. Staff and volunteers consistently model exemplary behaviour, setting a positive example for all children to follow.
4. Rewards, sanctions, and the use of reasonable force (where necessary) are applied consistently and fairly by staff, in accordance with the school’s Behaviour Policy.
5. The Behaviour Policy is clearly communicated and understood by both children and staff, ensuring transparency and consistency in expectations.
6. The school’s Exclusions and Suspensions Policy is explicit that exclusions will only be used as a last resort, detailing the procedures for both fixed-term and permanent exclusions.
7. Children are supported and encouraged to take responsibility for their own actions, fostering personal accountability and growth.
8. Families are actively involved in addressing behaviour incidents, promoting strong partnerships between the school and home to support positive behaviour.
9. The governing board unequivocally condemns violence or threatening behaviour in any form and will not tolerate such conduct under any circumstances.

This statement serves as a foundation for maintaining a positive, safe, and inclusive learning environment at High Meadow Community School.
























Appendix 2 – Pupil Code of Conduct
At High Meadow Community School, we believe that everyone can help make our school a happy, safe, and successful place by following our Code of Conduct:
· Care for each other by being kind, responsible, sensible, honest, and polite.
· Respect the feelings, personal space, bodies, and property of others at all times.
· Always tell the truth and take responsibility for your actions.
· Learn from your mistakes by reflecting on them and trying to do better next time.
· Always do your best in everything you try.
· Move calmly and quietly around the school to keep everyone safe and focused.
· Show respect for school materials, equipment, and the environment by using them carefully.
· Help make our school a safe, welcoming, and happy place for everyone every day.
By living these values, we all contribute to a positive and supportive school community where everyone can thrive.
Age Appropriate Code of Conduct Language
Pupil Code of Conduct: Early Years and Key Stage 1 (Ages 4-7)
At High Meadow Community School, we all follow our special rules to help everyone feel happy and safe:
· Be kind to everyone and take care of your friends.
· Listen carefully and follow instructions.
· Use gentle hands and kind words.
· Always tell the truth and say sorry if you make a mistake.
· Try your best in everything you do.
· Walk quietly and safely inside the school.
· Take care of our toys, books, and school things.
· Help others and keep our school a happy place.
Pupil Code of Conduct: Key Stage 2 (Ages 7-11)
At High Meadow Community School, we all work together to make our school a safe and respectful place where everyone can learn and grow:
· Show kindness, respect, and responsibility to everyone.
· Listen carefully and follow instructions the first time.
· Respect other people’s feelings, space, and belongings.
· Be honest and take responsibility for your actions.
· Learn from your mistakes and always try your best.
· Move calmly and quietly around the school.
· Take care of school property and keep our environment tidy.
· Support each other and help make our school welcoming for all.

Supporting Positive Behaviour Through Age-Appropriate Expectations
· For younger children, routines and clear, simple instructions help create a secure environment where they can thrive.
· Older children benefit from understanding the reasons behind rules and are encouraged to take responsibility for their behaviour.
· Both age groups are supported to develop social and emotional skills such as recognising feelings, managing emotions, and building positive relationships.







































Appendix 3
Behaviour Support Plan & Pupil Contract
When a child reaches Stage 2, it may be necessary to agree a Behaviour Support Plan (BSP). This includes:
· Agreement made between school, pupil and parents — outlining expectations, targets, support, and how progress will be monitored.
· Individualised targets and strategies, based on the pupil’s needs (e.g. attachment/ trauma-informed, SEMH, sensory, routines).
· Support measures such as: a named key adult, predictable routines, adjusted timetable or sessions if needed, small-group or 1:1 support, sensory or emotional regulation tools, regular check-ins.
· Regular monitoring & review schedule — e.g. weekly or fortnightly class-teacher and key-adult check-ins; termly review meetings with parents; adjustments to plan based on progress.
· Parent communication — home–school communication (diary, calls, email), sharing of progress, successes, concerns; home-school consistency.
· Restorative follow-up — if incidents occur, restorative conversations to help the child reflect and repair relationships, rather than punitive isolation (unless absolutely necessary).















Appendix 4
To the parents/carers of …,
I am writing to make you aware of some emerging concerns regarding your child’s behaviour in school and to ensure we work together to address these at an early stage.
Over recent weeks, staff have noticed that your child has been on the periphery of a number of incidents and situations where poor choices have been made, and not always making positive choices within the classroom. Whilst they may not always be the main instigator, they are often becoming involved, following others into difficulty or not making the positive, independent choices we would expect. As you can appreciate, this can still have a negative impact on learning, relationships and the calm environment we work hard to maintain for all children.
At High Meadow, our values are rooted in respect, responsibility and looking out for one another. We encourage children to act as leaders of their own behaviour — making the right choices because it is the right thing to do, not simply because an adult is watching.
We have spoken with your child about:
• making independent positive choices
• not being drawn into the behaviour of others
• taking responsibility for their actions
• acting as a role model for their peers
• understanding the reputation they build through their daily choices
We believe they are absolutely capable of meeting these expectations and want to support them to succeed.
At this stage, we are increasing monitoring and providing additional reminders and guidance in school. However, if these patterns continue, it may be necessary to introduce an Individual Behaviour Support Plan to provide clearer structure and boundaries.
Should this be required, the plan would include very clear, non-negotiable expectations and stepped consequences:
Verbal Warning: First reminder – immediate opportunity to correct behaviour
• First Tick: This will follow the teacher having to give a second reminder, which provides a second opportunity to correct behaviour
• Second Tick: This will follow the teacher having to give a third reminder, which provides a third opportunity to correct behaviour 
PLEASE NOTE: NO FURTHER REMINDERS GIVEN. FOLLOWING THE SECOND TICK (WHICH HAS PROVIDED 3 OPPORTUNITIES FOR THE CHILD TO CORRECT THEIR BEHAVIOUR) ANY FURTHER DISRUPTION OR INAPPROPRIATE BEHAVIOUR TOWARDS ADULTS OR CHILDREN WILL RESULT IN AN IMMEDIATE SUSPENSION.
This approach ensures clarity and consistency. There will be no repeated warnings or extended negotiation around expectations.
Suspension is not an outcome we want for any child and is never used lightly. Where it is applied, it forms part of a structured, time-limited intervention designed to help children clearly understand expectations and boundaries. Any Individual Behaviour Support Plan will initially run for a six-week period, during which children are supported to make consistent improvements in their behaviour and attitudes to learning.
The intention of this process is to provide clarity, consistency and support, helping children develop the self-discipline and independence they will need as they move towards secondary school, where there is typically less adult prompting and fewer opportunities to correct behaviour within the moment. Our hope is that, by the end of this intervention period, children will have made the necessary positive changes and will be ready to transition successfully back to the whole-school behaviour policy with increased confidence and responsibility.
Throughout this process, the focus remains on learning, growth and restoration. However, the learning and wellbeing of the wider school community must always come first, and sustained disruption or disrespect cannot be tolerated.
Each day is treated as a fresh start. However, where a pupil repeatedly reaches two ticks across the course of a week, this indicates a pattern of concern. In these circumstances, the school reserves the right to escalate consequences, which may include suspension.
As part of this reset, your child would also complete a daily “promise card”. This is not a punishment task, but a commitment tool. Each morning they identify the positive choices they are going to make that day – such as following instructions first time, showing respect and taking responsibility – and reflect at the end of the day on whether they have kept that promise. The aim is to build independence, self-regulation and pride in their behaviour, helping them to become young people who make good decisions for themselves.
Our intention in contacting you now is to intervene early and work in partnership to prevent this from becoming necessary. Your support at home in reinforcing these expectations will make a significant difference.
If you would like to discuss this further, or if there is anything we should be aware of that may be affecting your child, please don’t hesitate to get in touch.
Thank you for your continued support.
Kind regards,
[image: ]
Mrs Melanie Brown
Headteacher





Appendix 5
To the parent/carers of …,
I am writing to formally inform you that I have met with today, to address ongoing concerns regarding his behaviour in school.
Over a sustained period, we have seen repeated instances of disruption, poor choices and behaviour that negatively impacts the learning, wellbeing and sense of safety of others: either in the classroom, on the playground or around school. Despite support, reminders and opportunities to improve, these patterns have continued. As a result, it has been necessary to speak very clearly with your child about expectations and the seriousness of the position we are now in.
At High Meadow, our values are rooted in respect, responsibility and care for others. Every child has the right to learn in a calm, purposeful environment and every adult has the right to work without disruption or disrespect. Behaviour which undermines these values cannot and will not be accepted.
During our discussion, we talked directly about:

· the impact their behaviour has on classmates and staff 
· Respecting adults who supervise them on the playground or supply teaching staff
· how repeated poor choices affect trust and reputation
· the importance of taking personal responsibility rather than blaming others
· the higher expectations and independence they will face at secondary school
· developing a strong moral compass and making positive choices even when no adult is watching
We made it clear that this is a point for reset. We believe your child is capable of better and now expect to see that reflected consistently in their actions.
Should this be required, the plan would include very clear, non-negotiable expectations and stepped consequences:
• Verbal Warning: First reminder – immediate opportunity to correct behaviour
• First Tick: This will follow the teacher having to give a second reminder, which provides a second opportunity to correct behaviour
• Second Tick: This will follow the teacher having to give a third reminder, which provides a third opportunity to correct behaviour 
PLEASE NOTE: NO FURTHER REMINDERS GIVEN. FOLLOWING THE SECOND TICK (WHICH HAS PROVIDES 3 OPPORTUNITIES FOR THE CHILD TO CORRECT THEIR BEHAVIOUR) ANY FURTHER DISRUPTION OR INAPPROPRIATE BEHAVIOUR TOWARDS ADULTS OR CHILDREN WILL RESULT IN AN IMMEDIATE SUSPENSION.
This approach ensures clarity and consistency. There will be no repeated warnings or extended negotiation around expectations.
Suspension is not an outcome we want for any child and is never used lightly. Where it is applied, it forms part of a structured, time-limited intervention designed to help children clearly understand expectations and boundaries. Any Individual Behaviour Support Plan will initially run for a six-week period, during which children are supported to make consistent improvements in their behaviour and attitudes to learning.
The intention of this process is to provide clarity, consistency and support, helping children develop the self-discipline and independence they will need as they move towards secondary school, where there is typically less adult prompting and fewer opportunities to correct behaviour within the moment. Our hope is that, by the end of this intervention period, children will have made the necessary positive changes and will be ready to transition successfully back to the whole-school behaviour policy with increased confidence and responsibility.
Throughout this process, the focus remains on learning, growth and restoration. However, the learning and wellbeing of the wider school community must always come first, and sustained disruption or disrespect cannot be tolerated.
Each day is treated as a fresh start. However, where a pupil repeatedly reaches two ticks across the course of a week, this indicates a pattern of concern. In these circumstances, the school reserves the right to escalate consequences, which may include suspension.
As part of this reset, your child will complete a daily “promise card”. This is not a punishment task, but a commitment tool. Each morning they will identify the positive choices they are going to make that day – such as following instructions first time, showing respect and taking responsibility. At the end of the day, they reflect on whether they have kept that promise. The purpose is to build independence, self-regulation and pride in their behaviour, helping them to become young people who make good decisions for themselves.
Please understand that if serious or repeated behaviour concerns continue, further sanctions will follow. In extreme cases, where behaviour persistently compromises the safety or education of others, permanent exclusion may need to be considered. We sincerely hope this will not be necessary and are confident that, with clear expectations and partnership between home and school, improvement will be seen.
Should you wish to discuss this further or require clarification, we are happy to arrange a meeting.
Thank you for your support in reinforcing these expectations at home.
Kind regards,
[image: ]
Mrs Melanie Brown
Headteacher








Appendix 5.1

High Meadow Behaviour Promise Card
My Choices Today
Name: ___________________________
Date: ___________________________

☐ follows instructions first time
☐ shows respect to everyone, including teachers, support staff, visitors and lunchtime supervisors
☐ helps others learn, not distracts
☐ stays calm and in control
☐ takes responsibility for my actions
☐ behaves safely and kindly in the classroom and on the playground
☐ makes High Meadow proud
My focus today (one thing I will work hardest on):

If I feel frustrated or tempted to mess about, I will:

My promise to myself:

I choose my behaviour. I choose my reputation. I choose who I become.

Signature: ___________________

End of Day Check-In
Did I keep my promise today?
☐ Yes – I’m proud of my choices
☐ Mostly – I’m improving
☐ Not yet – tomorrow I will reset

One thing I did well:
One better choice for tomorrow:

Appendix 5.2
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