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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school R-6
	214

	Proportion (%) of pupil premium eligible pupils
	10% (20 children)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023-2026

	Date this statement was published
	1st October 2023

	Date this statement was last reviewed
	October 2024

	Date on which it will be reviewed
	April and October each year

	Statement authorised by
	Mrs Melanie Brown

	Pupil premium lead
	Mrs Yvonne Henry (SENDCO)

	Governor / Trustee lead
	Mr Chris Reilly


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year FSM Ever 6 -          £39,980.00
LAC/Post LAC -     £11,970.00

	£ 51,950.00


	Total budget for this academic year
	£ 51,950.00


[bookmark: _Toc357771640][bookmark: _Toc346793418]Part A: Pupil premium strategy plan Statement of intent
	When making a decision about the use of the Pupil Premium funding, we have considered the context of our community and the challenges faced by this cohort of children.  We have also considered the research conducted by the Endowment Education Foundation, and the Department for Education.  Common barriers to learning for disadvantaged children can be: less support at home, weak language and communication skills, lack of confidence, more frequent behaviour difficulties along with attendance and punctuality issues.  There may also be complex family situations that prevent children from flourishing, alongside their peers.  The challenges are wide and varied and there is not a ‘one size fits all’ approach to supporting these children.
We will ensure that all teaching staff are involved in the delivery of our strategy and in the analysis of data and identification of pupils.  Teaching staff will be fully aware of the strengths and areas for development of the children within their individual classes / year group.  The Senior Leadership Team and SENDCo will be aware of the strengths and areas for development across the school.
We seek to know our children well through close liaison with our families, to understand their specific barriers and challenges.  We will provide pastoral support for both pupils and parents and work with families to support school attendance so that children are able to engage with the full learning experience at High Meadow.
The percentage of Pupil Premium children who also have SEND is 31% (9/29) so our SENDCO and teaching teams ensure a holistic approach to meeting their needs. We provide bespoke support for any complex family situation and gain the support of outside agencies where this is necessary. This ensures children can flourish and that we address individual needs as there is no “one size fits all”.
We want to enhance our oral language skills and vocabulary, address SEMH concerns, increase basic literacy and numeracy skills, offer increased reading opportunities via reading books matched to ability and reading for pleasure, and ensure children have access to targeted high-quality adult support through timely and targeted intervention programmes.
Research shows:
· Children’s career aspirations are unlikely to change between the ages of 7 and 17
· More than a third of children base these early aspirations solely on people they know
· Nearly half of children base them on what they see on TV and films
For many reasons, the horizons of children from disadvantaged backgrounds can be narrowed at a very early age. We want to give our children the best start in life. We want to empower them to develop high aspirations, ambition, belief and drive so they can have a fulfilling life. We want them to leave us with the right foundations to become well-rounded individuals and active citizens in society.
How do we do this?
Provide a carefully constructed curriculum that engages and inspires our children. A key part of this involves broadening knowledge of significant people from diverse backgrounds to break stereotypes.
· Provide a carefully planned provision and additional support that ensures our disadvantaged children and families have swift access to the help they need.
· Ensure all children have an individual advocate who builds a close relationship with the family and child.
· We nurture disadvantaged pupils to ensure that they are ready to learn and manage their day and encourage them to engage in leadership opportunities.
· Ensure they have a secure foundation for good learning habits and feel comfortable and safe in their ‘school family’ environment.
· To have high aspirations for our children and to provide the support and guidance they need to help them overcome barriers to learning.
· Disadvantaged pupils will have full access to enrichment activities and the extended curriculum.
· We place high importance on developing character education alongside academic progress.
· Specific activities will be in place to provide disadvantaged children with experiences they may otherwise not take part in.
· We will celebrate and recognise good attendance in school.
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage.  The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· Ensure disadvantaged pupils are challenged in the work that they are set
· Act early to intervene at the point need is identified
· Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve
· Use the principles outlined in the EEF Guide to the Pupil Premium (April 2022) 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Overall Attainment
Low attainment, gaps in learning and slow progress. This is particularly evident in writing stamina and handwriting standards are below expectations.

	2
	Poor spelling ability and fluency in reading 
Assessment, observations and discussions with pupils indicate that disadvantaged children have greater difficulty with phonics than their peers, which has resulted in lower than expected spelling standards and a negative impact on their development as readers.

	3
	Weak language and communication skills
Assessment, observations and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged children who experience more speech and language difficulties. This limits the use of vocabulary to communicate with peers and adults and is evident from Reception through to KS2. Some children have limited ‘life’ experiences beyond their home and immediate community. Some may have limited access to books, libraries and technology.

	4
	Attendance
Disadvantaged pupils in our school have lower percentages of attendance, persistent absenteeism and punctuality issues.

	[bookmark: _Toc443397160]5
	Behaviour
Observations show that many of our KS2 disadvantaged children have been impacted by the disruption in education in regards to their social and emotional development, mental health, self-regulation and readiness to learn, particularly the current Y3 and 4 where there are higher proportions of children with SEND needs within the class. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	1. Overall Attainment

	Intended outcome
	Success criteria

	Disadvantaged pupils will maintain at least the standard of attainment they achieved at the end of the previous year and key stage in writing; those who have ‘fallen behind’ make accelerated progress and ‘catch up’ or exceed prior attainment standards.

Identified gaps in learning for disadvantaged children are closed swiftly through pupils having appropriate and timely intervention to narrow the gaps in progress and attainment in writing.


	End of summer data 2024 will show that 95% of disadvantaged children have made expected progress from the previous summer in Reading, increasing to 97% by end of 2025.


Intervention analysis shows that interventions have successfully taken place and had a positive impact on children’s stamina for writing: disadvantaged pupils will make at least expected progress from their starting point standards.
Accurate assessment and moderation with entry and exit data ensure that all disadvantaged children are closely supported so that they make at least expected progress.
All disadvantaged children respond well to feedback and make good progress within a lesson or sequence of learning. EEF research: Teacher Feedback to Improve Pupil Learning

	2. Poor spelling ability and fluency in reading 

	Intended outcome
	Success criteria

	To achieve and sustain improved phonics attainment for disadvantaged pupils, in line with the NA progress scores



To achieve and sustain improved reading fluency and reading attainment among disadvantaged pupils.

	Delivery of high-quality teaching and targeted interventions indicates significantly improved phonics scores for disadvantaged pupils, that are in-line with their peers.

Implementation of Little Wandle with whole class ‘group’ reading being delivered in sync to ensure high quality teaching of reading takes place and that children achieve fluency and attainment / progress is in line with their peers.
Disadvantaged children can read with fluency and comprehension so that reading does not become a barrier to learning. Disadvantaged children master the basic skills in reading, writing and maths to reduce any barriers.
The PP strategy in connection with phonics, has become a robust system that it supported by leaders, teachers and support staff in school. All staff in school deliver the interventions needed at an expert level to those disadvantaged pupils. Children are assessed and identified quickly within each year group, Children are then placed in a small group, SEND group or 1:1 where necessary. Children are closely monitored and assessed regularly in order for them to "catch up". 

Children that are identified with any gaps in their learning and placed into a keep up session daily that is delivered consistently to ensure that the child has the best chance to succeed, PP children are identified seating plans and are placed where adult support is accessible. Parents receive a postcard with the sounds and words that their child need to focus on and are then re-assessed within 3 weeks of the intervention. 

Fluency is now a key part of supporting KS2 and will need closely monitoring in order to support all children including the PP children. Children that are working below ARE have additional reads weekly. 

As a school in the academic year 23/24 12 children in KS2 were on the teaching programme, on entering 24/25, there are now only 5 KS2 children accessing the programme of which are on the SEND register, and three of them are PP. 

This includes 2 children that have transitioned into KS2, resulting in 9 out of the 12 coming off the programme.


	3. Weak language and communication skills

	Intended outcome
	Success criteria

	Improved speech language and communication
Improved Vocabulary
	Children in the Early Years will have accessed Wellcomm tracking / intervention 
SALT intervention

	4. Attendance

	Intended outcome
	Success criteria

	Disadvantaged children with SEMH can fully engage with and access all learning
	The overall absence being no more than 3% between disadvantaged and non-disadvantaged. 
2022-2023
PP Children 89%
Non-PP Children 93%
2023-2024
PP Children 85%
Non-PP Children 93%
4 of our 21 persistent absentees are PP
Improved wellbeing and engagement in all aspects of school life evidenced through parent feedback, pupil voice, staff observations, interactions and progress data. Including children, which demonstrates: effective independence; resilience; building learning power skills; positive relationships with peers and adults in school; use of strategies taught to self-regulate.

	5. Behaviour

	Intended outcome
	Success criteria

	Children with SEMH factors are swiftly identified and targeted support is actioned to remove or reduce barriers to learning.













All parents/families are well - equipped to support children with learning at home
	Disadvantaged children make good progress against their targets.
They can describe their emotions and therefore, regulate with greater success. 
They are able to refocus and move to a more positive zone with greater success and more swiftly.
There is less disruption to their learning  and they are able to form better relationships with their peers.
Out of the 36 incidents recorded across the year, 9 were linked to PP children – but this represented only 3 children.
Early Help was offered in 2 cases, as this was an appropriate step to support parents.


All disadvantaged children make good progress from their starting points. Children are not disadvantaged because parents cannot support them at home. 
Parents are supported by teachers and leaders to provide appropriate resources to support learning.
Teachers have regular check ins with parents and offer support around emotional well-being on an ongoing basis. Children are able to complete homework in school if they find it difficult to do this at home.


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £13,087.37
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessment.
Training for staff to ensure assessments are interpreted and administered correctly.

	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction.
The use of effective assessments is crucial so that each child on entry to the school has an individual assessment and the appropriate support and resource implemented quickly.
Use of the tests allow teaching staff to identify the gaps in knowledge and organise targeted intervention to close the gap.
EEF Assessment and Feedback
	1,2,3

	Subscription to and ongoing Implementation of ‘Little Wandle’ with a whole school approach to secure stronger phonics teaching for all pupils.
We are developing our reading and phonic strategy to ensure all children can learn to read and read to learn so that no child is left behind.
Using support from phonics lead and through a robust approach to assessing and teaching in organised Little Wandle groups we will raise achievement for all.
All teaching staff will receive training and coaching to follow a structured programme and precision teach to pupil gaps through EYFS-KS1 on a daily basis.
Parents will be involved, trained and supported.



	Children are not making rapid enough progress in phonics and fluency in reading. Staff need to have a clear understanding of the progression through the LW approach.
Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils.
Phonics has a positive impact overall (+5 months) with very extensive evidence and is an important component in the development of early reading skills, particularly for children from disadvantaged backgrounds. 
If an older reader is struggling with decoding, phonics approaches may still be appropriate. 
Clear focus on teaching of vocabulary in small group reading.
Phonics Toolkit EEF
	1,2,3

	Ongoing CPD for staff with a particular focus on phonics, SLCN and reading

	Whole school training
	2,3

	Improve speech and language skills for all children throughout the school, especially on entry. Curriculum to focus on improving and extending children’s vocabulary.

	Enriching the quality of talk and interactions will support learning as children progress through the school.
There is a strong evidence base that suggests oral language interventions and high-quality classroom discussion impact on the ability to use vocabulary and on reading ability.
Oral Language Interventions EEF
Communication and Language EEF
	1,2,3

	Speech and Language Therapy - Purchased through Pepper Therapy.

	Weak language and communication skills. Many children are working behind their peers and are unlikely to have the breadth of vocabulary that reflects their experiences on entry to Nursery and Reception. In KS1 and KS2, children are unlikely to use talk to connect ideas and explain what is happening coherently. 
On entry children will require access to group support or 1:1 teaching with speech and language therapist.
	3

	Improve the attendance rates for PP children
Study bugs 
	Reduce the % of persistent absence for all children with a clear focus on PP children and families where Covid disruption had a negative impact on families and continues to affect attendance. Access Warwickshire Attendance support group for advice/guidance.
	4

	Improve the quality of Social and Emotional Learning (SEL) 

EP Services

	Extensive evidence suggests associating childhood social and emotional skills with improved outcomes at school and in later life and ensure greater academic performance, attitudes, behaviour and relationships with peers.
Forest School sessions are now in place weekly for all year groups, except Y4 as they swim in the autumn and spring terms. They will have FS during the summer and Y6 will take the swimming lesson.
Greater awareness of ACEs for children to ensure staff are aware of children’s individual circumstances and need.
Trauma informed approach to supporting children and their behaviours takes place – training for staff at the start of the year.
Children’s SEMH needs must be met in order for them to be ready to learn.
Sensory circuit completed on the playground to allow children to do this before learning.
Morning sensory circuits for younger children to ensure they are ready to learn.
A systematic approach to effective use of external experts.
Lots of staff meeting time dedicated to developing staff knowledge through use of experts around SEND.
Fortnightly visits from STS to support staff
Bucket Time training and links to Woodlands School (specialist)
Children need to be taught self-regulation and self-calming strategies and positive self-talk to help deal with intense emotions.
STS give advice to individual teachers to support children in their class
Restorative script shared with all staff which helps children to self-regulate and supports staff to hold the appropriate discussions.
Social and Emotional Learning EEF
	5

	Extending the hours of TAs for weekly planning session to review the learning and progress of interventions with teachers

	Sutton Trust report suggests that TAs provide valuable emotional support to many pupils and keep them on task. However, to maximise support for learning, dedicated planning time between the TA and Teacher needs to take place in order to help identify the gaps in pupils’ knowledge and understanding.
This continues to be a positive addition to the conversations around interventions and progress of the children and also provides a chance to discuss SEMH needs generally.
	1,2,3,5

	Whole School CPD including: Restorative Practice / PACE, 
Zones of Regulation,  Emotion Coaching WalkThrus Behaviour & Relationships Policy – based on Restorative Practice, Mental Health Leads training, Making Sense of Autism / Bespoke Autism training
	Adults are able to identify and support SEMH concerns swiftly and liaise with the pastoral lead/SENDCo for additional guidance/support as needed. 
Sensory circuit training, bucket time to develop attention; ASD and ADHD training to support learners in the classroom.
EEF Research: Metacognition and Self-Regulation.
There is extensive evidence associating effective SEMH with improved outcomes at school and in later life. 
EEF Research: Social and Emotional Learning Although we are aware this research has low efficacy, it supports other research. School based training has led to improved outcomes.
We now have 2 sessions per week dedicated to supporting the SEMH needs of children. Through support from our specialist teacher service we have purchased resources which will allow children to work through activities to help them understand their emotions and how to cope with them.
	1,3,5



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £18,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide targeted, structured interventions to children across whole school using Pupil Premium funding, reviewed through termly ‘Pupil Progress Meetings’.

Interventions to be carried out by TAs and Teachers accordingly.
	Provision of QFT, mastery curriculum and effective challenge for children identified as needing to catch-up. 

Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. Short, regular sessions (three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching.
1:1 Tuition EEF
Intervention cycle is well embedded and reviewed every 6 weeks. IEP meetings held with parents 3 times a year. This ensures parents are aware of targets and can support school in making progress.
	1,2,3,5

	Provide bespoke intervention and fluid groups for closing any gaps in learning through class needs analysis planning – one to one target review supported in tutoring session from teacher that is integral to High Quality Teaching
	EEF research into high quality teaching and best interventions.
1:1 Intervention EEF
Advice from external professionals.
	1,2,3,5

	Development of PP planned tutoring sessions, for each pupil, beginning with vocabulary and SEMH (Lego) and further planned in response to review/Pupil Progress meetings. This will ensure that all pupils, regardless of ability will make progress from their starting points. 
	EEF research into high quality teaching and best interventions.
EEF Small Group Tuition
Advice from external professionals.
	1,2,3,4,5

	Development of early language skills through intervention led by specifically trained TA’s – Talking Partners (led by specialist speech and language TA)
	EEF oral language development report and previous high impact with Talking Partners intervention (supported by LA research into this intervention)
	3

	Children with SEMH needs clearly identified and appropriate support in place.
	Children’s needs are greater than school can offer and specialist support is required.
STS buy-in supports this.

	5




Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £20,220
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Forest Schools
Funding to cover Forest Schools teacher and TA 
Provide training and resources for Forest Schools teacher.  
Forest Schools teacher to support Pupil Premium children during forest schools’ sessions. 


	https://www.forestresearch.gov.uk/research/forest-schools-impact-on-young-children-in-england-and-wales/education-and-learning-evaluation-of-forest-schools-phase-1-wales/
	5

	Wellbeing 
Deliver Wake Up to Wellbeing breakfast club. 
 
Teaching assistants/SLT to deliver morning ‘nurture’ activity. 

	Support from Mental Health Leads
Emotion Coaching
https://www.tandfonline.com/doi/full/10.1080/02667360601154600?src=recsys

	3,4,5

	Vulnerable children to be supported through Nurture sessions, positive play sessions, and Lego Therapy sessions.  

All vulnerable PP children to be allocated a PP Mentor who will ensure regular social contact and check ins each week and will take part in Lego Therapy sessions.  
	EEF Social and Emotional Learning

	4,5

	All children in school to be given opportunity to participate in activities which enhance and broaden the curriculum and their learning experiences. 
This will be achieved through each year group planning enriching experiences and activities.
Holiday Club funding for pupil premium children (proportion to be agreed dependent upon frequency of access) and support for trips/residential visits for PP children. 

	Provision of a range of initiatives to extend children’s experiences. 
 
Music lessons for some PP children.

Spring/Summer term visits to Coleshill Books Revisited book shop and Coleshill Library.

Free book from Book Fayre (Autumn), dedicated PP browsing session.


	1,2,3,4,5

	Attendance 
Safeguarding lead to ensure that parents are made aware of expected attendance levels when they fall below 90%.  
 

	Deployment of staff to support families to improve attendance and eradicate persistent absenteeism. 
 
School initiative to encourage better attendance: certificates, awards, participation in Lego Therapy (Spring PP priority), Wake-up to Wellbeing Club etc. 
 
Regular meetings with Attendance Officer from LA

Improving school attendance: support 
for schools and local authorities - GOV.UK (www.gov.uk) 
	4

	Behaviour
Specialist counsellors needed in some circumstances through Early Help, traded service, CAMHs (RISE), Children Heard and Seen, Social Care if necessary.
School provides SEMH sessions, over 2 afternoons per week, in school to support children’s understanding of their emotions and behaviour.

	Children need to have their emotional needs med in order to be ready to learn.

Prioritise social and emotional learning EEF
	5



Total budgeted cost: £51,307.37 
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	Our internal assessments during 2022/2023 suggest that the performance of disadvantaged pupils was lower than in the previous years, in key areas of the curriculum. The outcomes we aimed to achieve in our previous strategy were not fully realised.
Our assessment of the reasons for these outcomes points towards Covid-19 impact, which continues to disrupt all our subject areas to varying degrees and to impact upon attendance. As evidenced in schools across the country, school closure was most detrimental to our disadvantaged pupils and they were not able to benefit from our pupil premium funded improvements to teaching and targeted interventions to the degree we had intended. The impact was mitigated by our resolution to maintain a high-quality curriculum, including during periods of closure, which was aided by online resources.
Timely interventions have had a positive impact on progress but more needs to be done to ensure attainment improves and is more in line with peers. 
Pupils have been able to maximise their enjoyment and experiences of school by accessing the PP school fund. Examples of this are funding for school trips and music lessons. This fund has also enabled parents to buy school uniform in the past. 
An increase in provision of extra-curricular activities and opportunities for disadvantaged pupils to take on leadership roles in school has been developed and strengthened for 2023-24.
End of Year data for disadvantaged. There are gaps between how ALL children achieve at the end of the year in all subjects compared to how disadvantaged children do. However, progress from starting points for disadvantaged are generally good, due to early identification and additional support delivered by teachers or well-qualified Learning Support Assistants. All adults have high expectations and ambition for disadvantaged children. The widest gaps in attainment are in maths and GPS, so this will need attention during 202324. 
Our assessments and observations indicate that pupil behaviour, wellbeing and mental health were significantly impacted previously, whilst coming out of COVID-19-related issues. The impact was particularly acute for disadvantaged pupils. We used pupil premium funding to provide wellbeing support for all pupils, and targeted interventions where required. We are building on that approach with the activities detailed in this plan.
It is important to note that out of the disadvantaged there are some children who are also SEND or vulnerable in other ways. To support these children we continue to use ‘Zones of Regulation’ taught in all year groups resulting in improved identification of feelings and independent use of strategies to self-regulate allowing access to learning. Bespoke group work for those children who require additional programmes of work will continue.
2023-2024 Summary
Our internal assessments during 2023/2024 suggest that the performance of disadvantaged pupils has increased from the previous year, in all key areas of the curriculum. The outcomes demonstrate that the interventions in place are having an impact for our pupil premium children. However, the gap is not closed for these pupils against non-PP children.
At High Meadow Community School, we recognise that our Pupil Premium children face challenges that can hinder their academic outcomes compared to their peers. To address this barrier effectively, we will continue to implement a tiered approach that focuses on high-quality teaching, targeted academic support, and wider strategies. This approach aligns with our school’s vision of providing high-quality, inclusive education and supports our commitment to ensuring that all children thrive in a positive learning environment.
Tier 1 – High quality teaching
· Implement effective diagnostic assessments to identify gaps in knowledge and understanding, allowing for tailored instruction that meets the needs of all children, especially those from disadvantaged backgrounds. This approach is supported by the Education Endowment Foundation (EEF) which emphasises the importance of high-quality teaching for all pupils. Source
· Provide ongoing professional development for teachers focused on inclusive teaching strategies that benefit all children, particularly those with SEND and disadvantaged backgrounds. Research shows that high-quality teaching can significantly improve outcomes for disadvantaged pupils. Source
· Utilise collaborative learning strategies that encourage peer interaction and support, fostering a sense of community and belonging among children. This can enhance engagement and motivation, particularly for Pupil Premium children. Source
· Ensure a broad and balanced curriculum that is well-planned and sequenced, allowing children to build on prior knowledge and make connections across subjects. This is crucial for deepening understanding and improving outcomes. Source
Tier 2 - Targeted academic support
· Implement one-to-one and small group tutoring for Pupil Premium children, focusing on core subjects where they may be falling behind. Evidence shows that targeted academic support can have a significant positive impact on learning outcomes. Source
· Involve parents in the learning process by providing them with resources and strategies to support their children at home. This can include workshops or informational sessions that empower parents to engage in their child's education. Source
· Use data-driven interventions to monitor progress and adapt support as needed. Regular assessments can help identify which strategies are most effective for individual children, ensuring that interventions are responsive and targeted. Source
· Provide additional support for children with SEND through tailored interventions that address specific learning needs, ensuring that all children can access the curriculum effectively. Source
Tier 3 - Wider strategies
· Enhance attendance initiatives by implementing targeted interventions for families of Pupil Premium children to improve attendance rates. This could include home visits, attendance rewards, and support for families facing barriers to regular attendance. Source
· Develop extracurricular opportunities that provide enrichment experiences for disadvantaged children, such as clubs, sports, and cultural activities. These experiences can help build confidence and social skills, contributing to overall personal development. Source
· Foster strong relationships with families through regular communication and engagement strategies, ensuring that parents feel supported and involved in their child's education. This can help create a positive home-school partnership that benefits Pupil Premium children. Source
· Implement social and emotional support programmes that address the well-being of disadvantaged children, helping them to develop resilience and coping strategies. This can include counselling services, peer mentoring, and workshops on emotional literacy. Source
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